SYLLABUS: INTERNATIONAL COMMUNICATION
A Research Seminar and Writing Laboratory

Dr. John C. Pollock

Fall, 2016 (Dedicated to Human Rights Coverage)
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Class: M 5:30 – 8:20 PM 





           


Off Hours: M-Th 3:30-4:30PM, by appointment

Office Hours: Kendall #210, by appointment only by signing appointment book at Comm Studies Dept. office or by calling that office at 609-771-2107: instructor e-mail: pollock@tcnj.edu; (cell) 732-371-7022; DO NOT call office 609-771-2338. For ongoing information about the course, please access the “CANVAS” course information site.  For information on instructor’s background, click on  the “faculty staff” sections of the comm studies dept. website. Liberal Learning Credit: World Views and Ways of Knowing.
Introduction


This research seminar and writing laboratory is primarily a workshop in learning how to conduct original research comparing cross-national media coverage of critical issues, issues selected by students themselves. The course also examines the history of international communication -- with special emphasis on institutions, innovative technologies and economic and national demographic configurations that correspond with cross-national variations in coverage of significant issues. Students produce scholarship that typically meets professional standards.
A. Core Concepts

The course is intended to help you learn:

1) Historical trends in international communication;

2) Links between changing technologies and changing communication patterns;

3) Connections between changing economic configurations, in particular the growth of large-scale global media organizations and new communication patterns; and

4) Links between structural/demographic characteristics of countries and cross-national communication patterns regarding human rights issues.

B.  Understandings

This course also seeks to help you acquire key understandings, specifically:

1) Understanding theoretical frameworks of international communication in particular two major contrasting perspectives: one emphasizing international communication as promoting global cultural penetration or “imperialism”, the other emphasizing international communication as expanding bureaucracy, with increasing size leading to a greater range of choices, flexibility due to ascendance of role specialization and managerial (as opposed to owner) goals and objectives.
2) Understanding concepts of international communication processes and effects

3) Understanding changes in communication technologies and their implications for democracy and public policy

4) Understanding changes in media ownership patterns and their implications for democracy and public policy.  One of the most controversial trends in international communications today is the growth of large-scale global media organizations.  Some scholars and professionals believe such organizations are destroying good journalism and democratic principles.  Others disagree.  What are the structure and function of global media systems?
5) Understanding links between international communication patterns regarding human rights issues and corresponding variations in demographic, health and economic conditions.
C.  Technical Knowledge and Skills

1) Craft a literature review on a significant international communication issue

2) Learn to search communication databases for current and past articles on international communication

3) Learn the importance of multiple international media sources in any effort to understand US and foreign perspectives on both domestic and cross-national issues.

4) Use modern content analysis techniques to compare coverage of a student-selected issue of international importance.

5) Craft a research paper that meets the highest standards of scholarly research.
       D. Methods for Teaching/Learning Activities

The international communication course relies a great deal on lectures, readings from the syllabus and class discussion. Like several other courses in communication studies, international communication helps students craft polished disciplinary projects that can be considered components of serious professional “portfolios” useful in a wide range of occupational or graduate school endeavors. Specific activities include:

1) Learning how to select a representative cross-national sample of newspapers.

2) Reviewing the literature on a “structural” approach to the sociology of news production, learning to write that review into a compelling narrative making a case for its utility in cross-national media research.

3) Utilizing available databases to collect a systematic sample of articles meeting specified criteria for key words and article length.

4) Coding articles using a quantitative approach developed by the instructor, combining “placement” and “direction” codes to arrive at a single-score “Media Vector”, a measure unusually sensitive to variations in editorial judgment.

5) Coding articles using qualitative judgments about a range of issue “frames” or “themes”, ranking newspapers according to the number of times key frames or themes are mentioned.

6) Testing selected hypotheses derived from previous research using a “community structure” approach developed by the instructor, available through CANVAS; the instructor’s 2007 book, Tilted Mirrors: Media Alignment with Political and Social Change -- A Community Structure Approach (Hampton Press); and instructor’s 2015 book, Journalism and Human Rights: How Demographics Drive Media Coverage (Routledge).

7) Entering coded article information on Statistical Package for the Social Sciences (SPSS) software, learning significance tests using Pearson Correlation, Chi-Square and regression analysis.

8) Writing at least two drafts of a paper containing an introduction, literature review, hypothesis section, methodology, data presentation, data analysis and conclusion, as well as bibliography.
E. Common Misunderstandings

1.  American exceptionalism. Exceptionalism is the belief that American values or ways of 
doing things are historically or currently “the best”, superior to values or ways of doing things elsewhere.  As will be demonstrated, reporting in US media is often linked closely with US foreign policy, more so than in some other countries, notably Great Britain, that also have histories of considerable interest and influence in foreign affairs.

2.   Technological advancement is linked to accuracy. Advances in technology may improve the 
speed or visual clarity of transmissions, but accuracy is linked to very different considerations, most notably a willingness to consider multiple perspectives on issues.  For example, no matter how many transmissions came to the US from Iraq prior to the March, 2003, occupation by US troops, no matter how “immediate” those communications, a remarkable unwillingness among most US media to consider or weigh arguments against the Bush administration’s case for invasion beforehand failed to provide US citizens with sufficient information or alternative perspectives with which to make intelligent judgments about the merits of pre-emptive war. Both The New York Times and the Washington Post have literally “apologized” for not asking more skeptical questions about weapons of mass destruction (WMDs) and links with Al Queda prior to the war against Iraq.

3.   Media size is linked to more consumer choices. Media corporations often argue that their 
larger size permits economies of scale, enabling them to offer more channels at lower cost to readers or listeners or viewers.  Whatever the economic arguments, media “consumers” are offered serious, alternative choices not if more channels are offered, but rather if the choices reflect considered alternative value or policy viewpoints.  Myriad “channels” may offer variety among a boundaried set of choices, while fewer channels are capable of offering a wider range of value or policy choices.
F. Student Assessment

Feedback is provided primarily by frequent written and oral feedback on different analytical sections of the project/ paper process: Introduction, literature review, hypothesis section, methodology, data analysis, data interpretation, conclusion and references. The frequent feedback offered several times in the course results in projects that undergo several drafts before completion or submission to professional conferences.  This process of multiple feedback loops for writing has yielded some of the most successful undergraduate submissions in the history of the National Communication Association: as many as eleven papers accepted for a single conference.  In addition, for several years in the late 90s, TCNJ student papers were the only undergraduate papers accepted for presentation by the prestigious International Communication Association.


Course Prerequisites


COM 103 (Introduction to Communication) or COM 172 (Mass Media) are typical prerequisites for International Communication.  A prior course in either research methods (for example, COM 390) or statistics is highly desirable, as is junior or senior standing.  Sophomores may be admitted with the permission of the instructor.
E) Liberal Learning for a Capstone Research Seminar and Writing Laboratory

COM 415: International Communication satisfies at least one Liberal Learning requirement for graduation: World Views and Ways of Knowing.  The instructor is willing to write on behalf of students urging that COM 415 also be counted as a Third Level writing  intensive requirement at the “capstone or senior level” of writing.  Since the early 2000s, several papers from this COM 415  class have been accepted in blind, refereed competition for presentation at state, national and international scholars’ conferences in communication studies. Some of the papers have been published, including four articles that became chapters in a  book assigned for the course: “Journalism and Human Rights”.

Required Reading Materials

Books

a)Demers, D. (2002). Global media: Menace or messiah?  Cresskill, NJ: Hampton Press. 

(Demers in syllabus)
b) Pollock, J.C. (2007). Tilted mirrors: Media alignment with political and social change – A community structure approach. Cresskill, NJ: Hampton Press. (TM in syllabus)
c) Pollock, J.C. (Ed.). (2016-paperback). Journalism and human rights: How demographics 

drive media coverage. NY: Routledge. (labelled JHR in syllabus).
d) Tomaselli, K.G & Chasi, C. (2011) (ed.) Development and public health communication. Cape Town: Pearson Publishing.  (DPHC in syllabus)
Contents of “Journalism and Human Rights: How Demographics Drive Media Coverage”
“Illuminating human rights: How demographics drive media coverage”: Special double-issue of The Atlantic Journal of Communication , 22 (3-4) Summer/Fall, 2014. This entire issue is composed of scholarship conducted at TCNJ in two classes: COM 415 and COM 390. This material is published in a 2015 book: Pollock, J.C. (Ed.). (2015). Journalism and human rights: How demographics drive media coverage. NY: Routledge (See grid below). In addition to the “Overview”, all data-driven chapters merit reading:
Overview

Illuminating Human Rights: How Demographics Drive Media Coverage

John C. Pollock

Human Rights Issue Table 

	Title
	Authors
	Human Rights Issue

	Cross-national Coverage of Human Trafficking: A Community Structure Approach
	Kelly Alexandre, Cynthia Sha, John C. Pollock, Kelsey Baier, and Jessica Johnson
	Right to avoid enslavement

	Cross-national Coverage of HIV/AIDS: A Community Structure Approach
	James Etheridge, Kelsey Zinck, John C. Pollock, Christina Santiago, Kristen Halicki, and Alec Badalamenti
	Right to access to health care services, in particular emergency medical treatment

	Cross-national Coverage of Water Handling: A Community Structure Approach 
	Domenick Wissel, Kathleen Ward, John C. Pollock, Allura Hipper, Lauren Klein, and Stefanie Gratale
	Right to access to uncontaminated water

	Comparing Coverage of Child Labor and National Characteristics: A Cross-national Exploration
	Jordan Gauthier Kohn and John C. Pollock
	Right to be free from inhumane working conditions

	Nationwide Coverage of Same-sex Marriage: A Community Structure Approach
	Victoria Vales, John C. Pollock, Victoria Scarfone, Carly Koziol, Amy Wilson, and Pat Flanagan
	Right to marry the person you love

	Nationwide Coverage of Detainee Rights at Guantanamo: A Community Structure Approach
	Kelsey Zinck, Maggie Rogers, John C. Pollock, and Matthew Salvatore
	Right to due process

	Nationwide Coverage of Immigration Reform: A Community Structure Approach
	John C. Pollock, Stefanie Gratale, Kevin Teta, Kyle Bauer, and Elyse Hoekstra
	Right to “freedom from fear” or to pursue a path to citizenship

	Nationwide Coverage of Posttraumatic Stress: A Community Structure Approach
	John C. Pollock, Stefanie Gratale, Angelica Anas, Emaleigh Kaithern, and Kelly Johnson
	Right to mental health care


Gratale, S., Hagert, J., Dey, L., Pollock, J., D'Angelo, P., Braddock, P., D'Amelio, A., Kupcha, J., & Montgomery, A.  (2005, May).  International coverage of United Nations' efforts to combat AIDS: A structural approach.  Paper presented at the annual conference of the international Communication Association, New York City. 
Norris, P. (2004). Chapter 6. In F. Esser, F., & B. Pfetsch, B. (Eds.), Comparing political communication: Theories, cases, and challenges. Cambridge, UK: Cambridge University Press
Pollock, J.C. (2004). Frames for reporting on political and social change. Ewing, NJ: TCNJ Dept. of Communication Studies. (handout)
Pollock, J.C. (2008). Community structure model. In Wolfgang Donsbach (Ed.), International    

     encyclopedia of communication. London & New York: Blackwell Publishers (handout).

     Pollock, J.C. (2008). The “communication commando model” creates a research culture of         

     commitment. Communication Teacher. (handout, called “commando model”).

Pollock, J.D. (2010). Pollock PowerPoint Overview: Reporting on Social Change Mirrors Community/National Inequality (powerpoint presented at U. of Texas).

    D’Angelo, P., Pollock, J.C., Kiernicki, K., & Shaw, D. (2013). Framing of AIDS in Africa: Press-    

    state relations, HIV/AIDS news, and journalistic advocacy in four sub-Saharan Anglophone 
    newspapers. Politics and the Life Sciences, 33(2), 100-125.

    Pollock, J.C., and Guidette, C. (1980). Mass media, crisis and political change: A cross national 
    approach. In Dan Nimmo (Ed.), Communication yearbook IV (pp. 309-324). New Brunswick, NJ: 
    Transaction Books.
Recommended Reading:


Articles, Papers and Charts (some to be distributed):
Esser, F., & Pfetsch, B. (Eds.). (2004). Comparing political communication: Theories, cases, and challenges. Cambridge, UK: Cambridge University Press (called E&P in the syllabus).

Mody, B. (2010). The geopolitics of representation in foreign news: Explaining Darfur. Lanham, MD: Rowman & Littlefield. (Mody in syllabus)

Mody, Bella (Ed.) (2003). International and development communication: A 21st-century 

perspective. Thousand Oaks, CA: Sage. (called Mody, 2003, in syllabus).
Pollock, J.C. (1980). Reporting on critical events abroad: U.S. journalism and Chile. Studies in Third World Societies, 10, 41-64.
Pollock, J.C. (1978, Spring). An anthropological approach to mass communication research: The U.S. press and political change in Latin America. Latin American Research Review 13(1), 158-172. 
Pludowski, T. (Ed.). (2007). How the world’s news media reacted to 9/11: Essays from around the globe. Spokane, WA: Marquette Books. (called 9/11 in syllabus)

Additional readings may be assigned directly by the instructor.
Other Recommended Reading Materials
Bagdikian, Ben. (2000).Media monopoly, 6th ed. Boston: Beacon Press.

Gershon, Richard (1996).The transnational media corporation. Hillsdale, NJ: Lawrence Erlbaum.

Fortner, Robert S. (1993). International communication: History, conflict and control of the global metropolis. Belmont, CA: Wadsworth.
Hachten, William A. (1999). The world news prism: Changing media of international communication, 5th ed. Ames, IA: Iowa State University Press.
Hallin, D., & Mancini, P. (2004). Comparing media systems: Three models of media and 
politics. Cambridge, UK: Cambridge University Press.

      Kamalipour, Yahya R.  (Ed.). (2007). Global communication, 2nd ed. Belmont, CA: Wadsworth.
Lull, James. (1995). Media, communication, culture: A global approach .New York: Columbia University Press.

McChesney, Robert W. (1997). Corporate media and the threat to democracy. New York, NY: Seven Stories Press.


Stevenson, Robert L. (1994). Global communication in the twenty-first century NY: Addison-Wesley.


Thussu, Daya Kishan. (2006). International communication: Continuity and change. London: Hodder 



Education/Oxford University Press. 

ASSIGNMENTS
(Dates refer to Monday of weeks in which topic are discussed, except for the first two weeks.)
Week I


No meeting because Monday classes start the second week of the term.

Week I
I

Sept. 6

Overview of the International Communication Class: Semester-long 








Research Project; a structural approach; “Languages Across the 



Curriculum” (See description on page 7 of syllabus.); (handouts or 



SOCS) Pollock, Community Structure Model; and Pollock, 



“commando model”.







Community Structure Hypotheses Used in Cross-National 





Research (Pollock PowerPoint Overview: Reporting on Social    



Change Mirrors Community/National Inequality); TM, Intro, Chpt. 1; Why study global Media? Global media as a “problem”: Demers, Intro, Forward, Chp. 1; 
Week III

Sept. 12

History of global communications; Who “are” the global media? 




 Demers, Chpts. 2, 3; 
DPHC (Tomaselli and Chasi, Chpt. 1, Part I: 




The Historical Problem (pp. 25-38); Part II: Doing Something (pp. 



38-50).  DPHC: Govender,  Chpt. 2: Part I: HIV/AIDS: Health or 



Development Problem (pp. 51-61); Part II: From Behavior Change to 



Social Change Communication (pp. 62-75). 

Week IV
Sept. 19
SELECTED STUDENTS READ AND PRESENT four chapters from JHR, on human 

trafficking (Alexandre, et. al., pp. 23-37, emphasis on stock of direct foreign 

investment at home and female school life expectancy); HIV/AIDS treatment access 

(Etheridge, et. al.,  pp. 38-55, emphasis on percent population undernourished and 

percent females in the workplace); water handling/contamination (Wissel, et. al., pp.  

56-73, emphasis on measures of “vulnerability” – e.g., percent without access to 

improved water services, infant mortality rate – and “female empowerment” – e.g., 

female literacy rate and female school life expectancy); and child labor (Kohn & 

Pollock, pp. 74-91, emphasis on “female empowerment”, e.g., female school life 

expectancy, female life expectancy, female literafcy rate).







“Why” the global media? Free market/proponent perspectives.  




Demers, Chpts. 4, 5; Selected literature reviews in TM, chapts. 3-9; 




DPHC, Fourie, Chpt. 8: South Africa, Democratisation, and 




Development (pp. 180-205); Govender, McDonough, and Mathew, 




Chpt. 8: Development Support Communication and the AIDS 




Foundation of  South Africa (pp. 206-227).
Week V

Sept. 26

The critics’ complaints.  Are the critics “right”?  Demers, Chpts. 6, 7







Alexandre, et. al., 2014, Human trafficking; Pollock, Reda,et 





al., Climate change. TCNJ case studies in 2014 (summer/fall)AJC 






double issue on cross-national coverage of human trafficking, those 





with HIV/AIDS, child labor, and water handling.
Week VI

 Oct. 3

Global media, social control and social change.  Demers, Chpts. 8, 9




Oct. 3

PROSPECTUS DUE 
Week VII
     Oct. 10-11
   
MIDTERM Break, class resumes on October 17








 Global media and the managerial revolution; The future implications 








 of global media. Demers, Chpts. 10, 11

Week VIII
     Oct. 17

 
Norris, E& P, Chpt. 6; evidence presentations
Week IX     
 Oct. 24

Mody, 2010, Chpt. 4 “Cross-National Comparative Research on 


Foreign News: Design and Implementation” (pp. 83-94); Appendix 3 







“Content Analysis Codebook” (pp. 363-368); Rec:




  E&P, Chpt. 16: Stevenson: Culture as Key Variable; 

Week X      
Oct. 31  

Content Analysis and Data Collection Methodologies. AJC 








summer/fall 2014 double-
issue Pollock “Overview: “Illuminating 








Human Rights: How Demographics Drive Media Coverage”. 
Week XI
 
Nov. 7


Pollock, TM, Ch. 2, “Measuring Media Alignment”; Mody, 2010, 








Chpt. 10 “Foreign News: Journalism for Cross-National Public 








Education? (pp. 319-356, especially pp. 340-356); Rec: E&P, 








to be assigned; 9/11: Chpt. 11 (Far East comparative media analysis) 
Week XII

Nov. 14

E&P, to be assigned; 9/11: Chpt. 22 (Latin America comparative 








media analysis); Rec: Communication Technology and 








Development (Mody, 2003, Chpt. 11); Participatory Approaches to 








Development Communication (Mody, 2003, Chpt. 12); 





Nov. 14

ALL DATA COLLECTION FINISHED

Week XIII
Nov. 21

ORAL REPORTS BEGIN. E& P, to be assigned. Rec: Development 


Communication as Marketing, Collective Resistance and Spiritual 


Awakening: A Feminist Critique (Mody, 2003, Chpt. 13); Looking 


Back, Looking Forward (Mody, 2003, Chpt. 15).
Nov. 24
 THANKSGIVING 
Week XIV
Nov. 28

ORAL REPORTS CONTINUE
Week XV

Dec. 5

ORAL REPORTS CONTINUE




Dec. 9

FINAL FULL LENGTH PAPERS DUE




COURSE EVALUATION: EXPECTATIONS, DEADLINES FOR A CAPSTONE RESEARCH 

SEMINAR AND WRITING LABORATORY
GUIDELINES FOR ONGOING COMMUNICATION RESEARCH PROJECT (NOT a Term Paper)

This is not a term paper, which can be started and completed toward the end of a course.  This is an ongoing, semester-long commitment that counts for one-half of each student's grade.

1. Select a Topic That Has Social and/or Political Transcendence.  

Browse papers nationwide through Lexus/Nexus to estimate whether the topic merited at least 20 newspaper articles in major media markets.Topics are chosen in first two weeks. Examples of topics can be found on my website: http://www.tcnj.edu/~pollock.

2. Early Start
It is extremely important to start the literature search immediately in order to complete the Prospectus approximately one month after class begins.  Assignments for oral reports will be made within the last five weeks.

3. Complete All Parts of Prospectus on Time:  BY OCTOBER 6
Make sure you complete every section of the prospectus on time, including:

a. Statement of the problem.

b. Literature review going beyond a summary to tell a story, integrating article findings into a flowing 
narrative.

c. Clear list of multiple hypotheses, together with justifications for each that are both 


reasonable and based on literature.
d. Complete methodology section, paraphrasing previous research if appropriate.

e. Assemble complete, fastidious bibliography, according to APA style.

4. Each person completes at least one paper's data collection, coding and analysis within            

    one week after handing in prospectus:

Please regard the preceding steps and deadlines as critical for the successful completion of the semester's most important activity: the ongoing research project that counts half of your grade.  

Go to library's database room, collect all printout to be sampled from one newspaper, 

keeping all printouts (on Word or Excel files) and SPSS datafiles for coding.:
a) code the paper for attention and direction scores, then calculate a Media Vector;

d) calculate an intercoder reliability coefficient using all articles.

4. Enter and/or Analyze data three different  ways:
a) by calculating Media Vectors for each newspaper and then calculating a Pearson correlation comparing those vector scores with the demographic data for at least one city characteristic; and

b) by entering data on the SPSS data analysis program, then calculating Pearson interval level correlations for city-level data; and

c) by entering data on SPSS for all the attention score characteristics for each article for each city newspaper, plus city characteristics, plus Media Vectors. 

5 Finish all Data Collection and Coding and Calculations of Media Vectors for paper by November 14, including:
Collection of data on city characteristics and statistical calculations of correlaton-order coefficients.  Remember, count on the database experience in the library -- accessing newspapers -- to take longer than you think it will.  Each two person team is responsible for 15 newspapers; for three person teams, 21 newspapers (about 20 articles for each newspaper); four person teams, 28 newspapers.

5. Oral Reports are due in November/early December.

6. Abstract/Summary  included in final report; abstracts will be presented orally at penultimate or last class.

7. Final Analysis and Writeup, based on recommendations made during oral reports, is (are) due on  Dec. 9.  Included:

o
TWO hard copies of final paper; and CD-ROM or flashdrive versions of:

o
ONE Word file with final paper; TWO SPSS dataFILEs: a) one showing city characteristics and Media Vectors for each newspaper studied; b) another showing article levels characterstics and Media Vectors.

o
ONE Word file with all newspaper articles collected and/or an Excel file with coded articles.

Evaluation Criteria

Oral Presentations (Examination Equivalents) (10% credit): Two group presentations are scheduled for November 21 and 28.  
 On-going Semester Communication Research Project (30% for prospectus; 50% for written final paper): Each person/group will complete a final research project about some aspect of communication.  Each person/group must submit a revised research prospectus (which includes the first four parts of the final paper -- introduction, review of the literature, hypotheses and methodology -- plus an ongoing corrected bibliography) by October 6.  Two copies of the final paper are due on Dec. 9, including database printouts, a copy of the paper in Word, two SPSS files and  Word or Excel files of articles.  A short, non-graded oral summary of the paper will be given during class prior to that date in order to allow the class and the instructor to provide ongoing feedback before final project writing.    
Participation (10%): Because this course involves a significant amount of in-class participation, your verbal participation in class discussions and any assigned oral/written summaries of chapters presented to the class will be evaluated and assigned a grade. Class attendance is expected and noted. Any absences beyond four will result in a deduction of one full grade from the final grade.

Rubrics

RUBRIC FOR WRITING ASSIGNMENTS

A –The argument for your writing is scholarly, genuinely debatable, and specific.  The organization is clear and logical and connected with effective transitions. The paper is well researched with multiple, reliable sources as evidence to support every debatable assertion. The writing shows exact control of language with effective word choice and superior facility with language.

B – The argument for your writing is clear and debatable by may have shifting focus and specificity. The organization is generally clear and relates most ideas together effectively.  The paper uses multiple resources that are not always assessed critically.  The writing shows effective control of language and competence with conventions of grammar.

C – The argument is unclear and shifts in focus and specificity. The paper shows some organization and logic but transitions are sketchy and some ideas may seem illogical or not relevant to argument. The paper uses sources that are not always reliable and assessed critically. The paper shows intermittent control of language in terms of word choice and grammar.

D -  The argument is vague or lacking in substance. The ideas are not developed with any kind of logical organization. The paper uses weak evidence that is incorrectly cited. The paper contains major errors in grammar and sentence variety.

F -  Lacking in all of the above areas: non-existent claim, little or no research, illogical structure, poor control of language. 

Rubric for Presentations

A -- Extremely  well organized. Introduces the purpose of the presentation clearly and creatively. Information presented in logical, interesting sequence which class can follow. Thorough research of relevant literature with references to sources beyond those mentioned in class. Well-prepared visual aids used creatively to support presentation. Demonstrates extensive knowledge of the topic by responding confidently and appropriately to all  audience questions.

B - -- Generally well organized.. Introduces the purpose of the presentation clearly. Most information presented in logical sequence; A few minor points may be confusing. Some research into literature beyond those mentioned in class. Visual ads support main points. Demonstrates knowledge of the topic by responding accurately and appropriately addressing questions . At ease with answers to all questions but fails to elaborate.

C - Somewhat organized. Introduces the purpose of the presentation but jumps around topics. Several points are confusing. Research is adequate but very little beyond what was assigned in class. Basic power point and generally and familiar examples. Demonstrates some knowledge of rudimentary questions by responding accurately to questions

D - Poor or confusing organization. Does not clearly introduce the purpose of the presentation. Presentation is choppy and disjointed with no apparent logical order.  Poor choice of material for visual aids. participation. Demonstrates incomplete knowledge of the topic by responding inaccurately and inappropriately to questions.

F – Non-existent organization. No research beyond materials assigned in class. Poorly chosen or lacking in visual aids. Unable to answer questions because poorly prepared. 

Course Expectations and Assumptions
The dates on the syllabus refer to the Monday meetings of the weeks in which the topics will be discussed.  Come to class having studied and prepared to discuss the assigned material. Research projects will progress simultaneously with readings and class lectures/discussions.  Each student will be asked to report on work in progress periodically, with an overall oral report due in the last half of the course.  Discussion of ongoing work will consume most of Thursday class time.

Since each of you will be pursuing different areas of investigation, you will be expected to read far beyond the formal assignments, sharing your progress and dilemmas with the class.  Your project work increases in importance in the last half of the semester.  Do not underestimate the importance of integrating reading and primary research in the final phase of the course.

Some students encounter trouble by not keeping in touch with me or by not coming to class.  Please make appointments with me or come in during my office hours to talk with me about any aspect of the course, in particular the research project.  Please take advantage of this offer.  The more I know about progress and problems, the better your likely outcome in the course.

Remember: There are three ways to contact me, ranked from “most” to “least” preferable:
1. Sign up for an appointment, preferably during my office hours, in the daytimer/planner in the Comm Studies Dept. office in Kendall 215; phone: 609-771-2107  (or look for me in any of the following: my office in Kendall #210;  the Kendall student lounge; or Brower cafeteria); Office hours:  M-Th 3:30-4:30 PM and by appointment. This method of contact is preferable because you can be guaranteed a time slot.

2. by e-mail:  pollock@tcnj.edu.

3. by telephone at home PREFERABLE (Cell) 732-371-7022; or (last resort) Office: 609-771-2338

GOOD LUCK!

SEMESTER-LONG PROJECT EXPECTATIONS AND STEPS FOR A RESEARCH SEMINAR AND WRITING LABORATORY
1) Each team selects a critical issue or event, ideally a topic that is related to some kind of social mobilization or protest (e.g., treatment of indigenous or immigrant workers generally; human trafficking; global warming; water handling; treatment of dissidents in repressive regimes; coverage of the “Arab Spring”; those detained by the US in connection with the "war on terror"; women’s rights; any other "human rights" issue; see especially coverage of the UN’s effort to reduce HIV/AIDS, provide tsunami relief or advance women’s rights, below.) for study by 3-4 students (As an example, see papers presented at July, 2010, International Communication Association annual conference in Singapore; see also Pollock & Guidette.).

2) Each team selects newspapers in at least twenty distinct countries for study (suggested list of countries and newspapers provided).  Newspaper availability may depend on the quality of available databases. Two of the countries/papers can be The New York Times and the Times of London. Other papers can be in English-speaking areas of another continent such as South Africa, India, Nigeria, Singapore, Australia. Newspapers of other former British colonies or spheres of influence are also possible, for example: the Namibian, the Addis Tribune, The Times of Zambia, the Bangkok Post. If a student wishes to conduct research with one or more non-English newspapers, a recommended level of non-English language proficiency is a course beyond the basic composition and conversation course. It is recommended (but not required) that one or two papers be from a non-English-speaking major newspaper (e.g., Le Monde of France, Frankfurter Algemeine Zeitung of Germany, El Pais of Spain, Excelsior of Mexico City, etc.).  Write a short description of the methodology to be used.

For newspaper database sources, examine at least Newsbank/Lexis-Nexis, AllAfrica, and the homepage of the Ohio State University Journalism Library (http://library.osu.edu/sites/journalism/jou.php), as well as the databases at the Princeton Public Library and the New York Public Library.
3) Engage in a systematic quantitative content analysis of coverage of the critical issue or event using the “Media Vector” content analysis methodology developed by the instructor [See any of the Pollock, et. al. studies, especially, Pollock, J.C. (2015), Overview – Illuminating Human Rights: How Demographics Drive Media Coverage. In J.C. Pollock (Ed.), Journalism and human rights: How demographics drive media coverage (pp. 1-19). London and New York: Routledge.

This methodology will yield quantitative "scores" for each paper, permitting systematic comparison of reporting among the distinct papers.

4) Engage in a qualitative and quantitative analysis of “frames” apparent in the reporting, relying, at the very least, on a set of frames developed by the instructor over two decades of teaching, in particular relying on the instructor's experience studying reporting from industrialized nations on events and issues in developing nations (See, for example, Pollock in Latin American Research Review and Pollock in Studies in Third World Societies.).   If studying a issue connected to the United Nations, study UN-generated “themes” as well.
5) Offer at least four or five plausible "explanations" for any variations in reporting encountered (A sample article by Pollock & Guidette will be provided, offering four or five typical “structural” explanations, e.g., different relations between journalists and government, different media systems --mix of public and private ownership, different economic stakes or stakeholders, nations positioned differently in the strategic world order, etc.).  In addition, pay careful attention to the “structural” explanations offered by the papers on human trafficking and climate change presented at the annual conference of the International Communication Association, July, 2010. , as well as by Bella Mody in her 2010 book, The Geopolitics of Representation in Foreign News. After comparing different explanations, make a case for “one” of the explanations as the “best fit”, in your view. Pay special attention to “structural” explanations.
SPECIAL PROJECTS: Coverage of health or risk-related topics is of special interest, including UN efforts to reduce the incidence of HIV/AIDS, water handling (a major gateway to disease and disease prevention), or promoting women’s rights since the 1995 Beijing conference (e.g., studying efforts to reduce human trafficking), the “Arab Spring”. For example, the instructor was asked by the United Nations Department of Public Information in 1995 to evaluate coverage of UN efforts to reduce the incidence of HIV/AIDS throughout the world. More than one team is welcome to study these topics.
Fall, 2016 Special Project on Coverage of Human Rights in Transitions from Authoritarian Rule.  Students will compare coverage of a particular issue, for example, women’s rights, for five years before and five years after transitions from authoritarian rule, away from a dictatorship or one-party rule, in selected countries throughout the world.  A special article illuminating coverage of women’s rights throughout the world is “News about Her: The Effects of Media Freedom and Internet Access on Women’s Rights”, to be published in September, 2016, in Vol. 15, Issue 3 of “Journal of Human Rights”, part of a special issue co-edited by Morton Winston, a famous human rights expert teaching at TCNJ (and former US chair of Amnesty International) and John Pollock of the TCNJ comm studies department. Copies of the article will be made available to each student team.
DEADLINES AND TIMESFRAMES FOR EACH STEP











Due

Assignment









Due

Select topics and groups







Sept. 6
Hand in Introduction
(include initial reference section)



Sept. 12
Hand in Literature Review (continue updating reference section)


Sept. 19
Hand in Hypothesis section (continue updating reference section)


Sept. 26
Hand in Methdology  section (continue updating reference section)


Sept. 29
Hand in complete prospectus







Oct. 6
Hand in each team’s collection of country-level demographic characteristics 
Oct. 24
Finish all Data Collection and Coding and Calculations of Media Vectors for 

paper 










Nov. 14
Hand in final paper








Dec. 9
Languages Across the Curriculum: Languages Across the Curriculum is an initiative to infuse foreign language across the curriculum, thus building on the skills of language proficient students in courses where foreign language sources are not a regular component of the curriculum. Those students who have completed at least two 200-level courses in a foreign language or have intermediate level proficiency in a language and are interested in enhancing their work in this course through complementary readings, research or interviews in that language may enroll in a one credit Languages Across the Curriculum Independent Study, LAC 391. The specific assignments will be identified by the course professor and the LAC supervisor, Dr. Deborah Compte of the Modern Languages Department. Dr. Compte will assist you in accessing appropriate materials and engaging in course-related research and activities in another language, and will monitor your progress. A brief biweekly report of ongoing progress in relation to the LAC component of the course is required. The LAC independent study is offered on a Pass/Fail basis only and thus does not impact on your GPA, but indicates your initiative in utilizing your language skills to enhance your coursework. It will be noted as LAC 391 on your transcript. 


You must register for the LAC independent study by the end of the first week of classes. The specific work involved in the independent study will be clearly identified and articulated in the Independent Study Summary Proposal which you will draw up with Dr. Compte, with the approval of the course professor. If you are interested, please contact Dr. Compte promptly at dcompte@tcnj.edu or at x2392 so that the necessary forms can be completed by the College’s deadline. This is an exciting opportunity for students with the requisite language skills to build on their expertise and complement their other academic studies.
Topics of Frequent Interest to Students enrolled in COM 415: International Communication

Coverage of those with HIV/AIDS
Human Trafficking

Rape and Rape Culture

Transit migration
Destination migration

Coastal water contamination

Oil drilling/environmental protection

Water handling/contamination

Child labor

Climate change

Immigration (especially Islamic)
Refugees

Genetically Modified Organisms/Food
Health risks of child brides
Women’s physical security rights
Women’s political rights

Women’s economic rights

Health rights

Womens rights measures from Whitten Woodring 2016

Table 1: Measuring Women’s Rights

	Women’s Economic Rights 1980-2011 (148 Countries in sample)

Source: CIRI Human Rights Database
	Code
	Frequency
	Percentage

	No economic rights for women; discriminatory laws may exist
	0
	334
	8

	There are some laws protecting women’s economic rights, but they are not enforced
	1
	2192
	56

	There are some laws protecting women’s economic rights and these are enforced, but there a low level of discrimination remains
	2
	1233
	31

	All or nearly all women’s economic rights are guaranteed in law and practice
	3
	181
	5

	Women’s Political Rights 1980-2011 (148 Countries in sample)

Source CIRI Human Rights Database
	Code
	Frequency
	Percentage

	No laws protecting women’s political rights
	0
	152
	4

	There are laws protecting women’s political rights, but these are severely prohibited in practice
	1
	688
	17

	There are laws protecting women’s political rights, but these are somewhat prohibited in practice
	2
	2831
	71

	Women’s political rights are guaranteed in law and practice
	3
	309
	8

	Physical Security of Women for 2009 (143 Countries in sample)

Source: WomanStats Database
	Code
	Inverted Code
	Frequency
	Percentage

	No or weak laws protecting women’s physical security; honor killings/femicide ignored or accepted
	4
	0
	40
	28

	Laws protecting women’s physical security are rarely enforced; honor killings/femicide generally not accepted
	3
	1
	71
	50

	Laws protecting women’s physical security sporadically enforced; honor killings/femicide rare and condemned by society
	2
	2
	23
	16

	Laws protecting women’s physical security usually enforced, but there are norms against reporting related crimes; no honor killings/femicides
	1
	3
	9
	6

	Laws protecting women’s physical security are enforced; there are no norms against reporting related crimes; no honor killings/femicides
	0
	4
	0
	0


Presents the Special Issue “Human Rights in the News”
“Human  Rights in the News”  explores the impact of new digital technology and activism       on the production of human   rights messages.
It  is the first collection of studies   to combine multidisciplinary approaches, “citizen witness” challenges to journalism ethics, and expert assessments of the “liberating role” of the Internet.
Selections from the Special Issue on Human Rights in the News
Vol.15, Issue 3, 2016
Co-edited by Morton Winston and John Pollock
Introduction: Human Rights in the News: Balancing New Media Participation with the Authority of Journalism and Human Rights Professionals.
Morton E. Winston and John C. Pollock
A New Era of Human Rights News? Contrasting Two Paradigms of Human Rights News Making
Matthew Powers
Source Credibility as ‘Information Subsidy’: Strategies for Suc- cessful NGO Journalism at Mexican Human Rights NGOs
Ella McPherson


The Rise of Eyewitness Video and Its Implications for Human Rights: Conceptual and Methodological Approaches
Sandra Ristovska
Promoting the People’s Surrogate: The Case for Press Freedom as a Distinct Human Right
Wiebke Lamer
News about Her: The Effects of Media Freedom and Internet Access on Women’s Rights
Jenifer Whitten-Woodring
Beyond Naming and Shaming: New Modalities of Information Politics in Human Rights
Joel Pruce and Alexandra Budabin
Film in the Human Rights Classroom: A Review of Watching Human Rights (Book  review)
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